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War of the Worlds
English

Context

At the time the novel was written (1898) the British Empire was by far the 
most dominant colonial power on earth. So vast was the British Empire that 
at the end of the 19th century the sun literally never set on it. London was (as 
it still is) the political capital of the United Kingdom and was the most 
populous city on earth throughout the last half of the 19th century, becoming 
the first city to have more than 5 million inhabitants by the 1880’s. It is 
therefore natural that London was chosen as the starting point for an 
imagined alien invasion.

Towards the end of the 19th century there was a very real fear that it was the
‘end of an age’ and that an apocalypse could begin. In Britain this was partly
due to this period coinciding with the ageing of Queen Victoria who was 

almost 80 when the novel was published. The Victorian era had seen the 
country become the first in the World to industrialise and build the largest 
Empire the world had ever seen. Queen Victoria died in January 1901.

Other fears included the fear of mass immigration from other parts of the 
British Empire as all citizens of British colonies were also British citizens. HG 
Wells used his own experiences in the novel and explored fear of the 
unknown, paranoia and the possibility of the world ending. He also used the 
novel to explore his own reservations about imperialism and explore the 
fragility of civilisation, showing how it can break down when faced with a 
seemingly unbeatable adversary.

Modern Context

What is space exploration?

Space exploration is the investigation by a crew or by 
machines of the reaches of the universe beyond Earth's 
atmosphere. The use of the information gathered should 
benefit all humankind.

Why is it significant?

Forty years after the first landing on the moon by two 
American astronauts, the significance of that historical 
step of human exploration is very different from what it 
was at that time. Then, it was a clear demonstration of the 
supremacy of U.S. technology over the world, and a 
symbol of the U.S. identity. Forty years later, it is not any 
more a matter of the moon and the United States, but 
rather of planet Earth and humankind; twenty-seven 
astronauts have seen planet Earth as a small and fragile 
golf ball floating in the universe and, as a result, helped 
develop the understanding that our future can only be 
global.



War of the Worlds
English

The Author

H. G. Wells

English novelist, journalist, sociologist, and historian H.G. Wells was a prolific
writer best known for such science-fiction novels as The Time Machine
(1895) and The War of the Worlds (1898). He also wrote comic novels,
histories, biographies, social commentaries, and short stories.
Wells wrote his main works during the period that preceded World War I,
as the Victorian Age was coming to an end. At the time people were
questioning the social class system and the predetermined roles of males
and females in society. Wells encouraged revolt against Christian beliefs
and accepted codes of behaviour. In both his books and his personal life, he
advocated for an almost complete freedom. Wells worked toward social equality, 
world peace, and what he considered to be the future good of humanity.

Wells’s first published book was in 1893. Two years later he published his first
novel, The Time Machine. The book tells of a nameless Time Traveller who uses
an elaborate contraption to travel to the year 802,701. Scholars consider The
Time Machine one of the earliest works of science fiction and the first with a
“time travel” theme.

The Time Machine was immediately successful, so Wells began to write a series of 
science-fiction novels. The Island of Doctor Moreau (1896), about a mad scientist’s 
experiments on animals, addresses such issues as evolution and ethics. The Invisible 
Man (1897) follows the life and death of a scientist who has gone mad. After 
learning how to make himself invisible, the scientist uses that ability to commit 
crimes, including murder. Wells’s 1898 book The War of the Worlds details a 
catastrophic conflict between humans and extraterrestrial “Martians.”

Timeline of Science Fiction

1726 Gulliver's Travel
During his voyages the title character, Lemuel Gulliver, 
encounters utopian and dystopian societies as well as 
the flying island of Laputa, populated by scientists 
whose experiments are of no useful benefits

1818 Frankenstein: Modern Prometheus
Frankenstein is seen as a warning against the 
expansion of science without a moral context.

1870 Twenty Thousand Leagues Under the Sea
Captain Nemo and his undersea adventures on the 
Nautilus inspires real scientific development. In 
addition to imagining diving equipment, he expands on 
uses for a submarine.

1895 The Time Machine
The late 19th Century witnesses the growth of new 
technologies, such as the steam engine, telephone and 
electricity. Against this backdrop, HG Wells introduces 
the idea of time travel.

1932 Brave New World
Huxley imagines a dystopian world. His vision of the 
future questions where technology might take us.

1979 The Hitchhiker's Guide to the Galaxy
Douglas Adams’s series, originally written for radio, 
introduces humour to the genre by lampooning the 
jaded genre of the British space opera.

https://kids.britannica.com/students/article/science-fiction/276948
https://kids.britannica.com/students/article/novel/276129
https://kids.britannica.com/students/article/biography/273218
https://kids.britannica.com/students/article/short-story/277045
https://kids.britannica.com/students/article/World-War-I/277797
https://kids.britannica.com/students/article/Victorian-Age/605270
https://kids.britannica.com/students/article/The-Time-Machine/625265
https://kids.britannica.com/students/article/evolution/274236
https://kids.britannica.com/students/article/ethics-and-morality/274216


War of the WorldsEnglish

The plot
Book 1

Ch 1
The Eve of 
the War

The Narrator describes Earth in the early twentieth century. During the last few years of the nineteenth century, Earth was being 
watched closely by a higher intelligence on Mars. Humans are unaware and dismiss the idea of life on Mars as impossible. The beings 
on Mars view humans much like humans view other animals, “as lowly and alien” as monkeys. Since Mars is older and smaller than 
Earth, the lifespan and resources of the planet are running out. The beings on Mars see the vast resources of Earth. The Narrator 
meets Ogilvy, an astronomer, and visits his observatory outside of Ottershaw. The two look at Mars through the telescope and see the 
venting of gases. They do not know that they are seeing the launch of projectiles toward Earth. While the projectiles travel toward 
Earth, life goes on peacefully, as no one is aware of the impending threat.

Ch 2
The Falling 
Star

A falling star is seen over Winchester. Ogilvy investigates and finds the crash site of a large metal cylinder in Horsell Common. It is still 
extremely hot, so he is unable to get very close. Ogilvy does notice that the end which protrudes from the ground is slowly rotating. 
He connects what he saw the previous night on Mars through his telescope and determines that there must be men inside. He runs to 
town, but people dismiss his story. He finds a London journalist, Henderson, and convinces him to come to the crash site. Finding that 
the cylinder has stopped moving, they return to town, where Henderson telegraphs the newspaper. When the Narrator reads of the 
crash site in his newspaper, he travels from his home in Woking to Horsell Common.

Ch 3
On Horsell 
Common

The Narrator arrives at the cylinder’s crash site, where a small crowd has gathered at the edge of the crater. The table-sized end cap is 
no longer rotating, but he notices a yellowish-white metal between the cap and the cylinder. He believes that the cylinder must be full 
of information from Mars, and not living beings. He becomes impatient and returns home. He returns after the evening papers have 
reported “a message received from Mars.” Henderson, Ogilvy, Stent (the Astronomer Royal) and several workmen are trying to 
unearth the portion of the cylinder that is still embedded in the ground. Ogilvy asks the Narrator to contact Lord Hilton, who owns the 
property, to remove all of the onlookers, who are impeding the excavation. The Narrator is pleased to be involved, finds out that Lord 
Hilton will be arriving by train soon, and heads to the train station.

Ch 4
The 
Cylinder 
Opens

The Narrator returns at sunset. Several hundred people have gathered. He elbows his way through the crowd and hears Ogilvy yelling 
to keep everyone back, since no one knows what is inside the cylinder. The end of the cylinder twists itself off and the Narrator stares 
into the dark emptiness of the cylinder. Gray tentacles, the thickness of a walking-stick, emerge from the cylinder, followed by a 
“rounded bulk” the size of a bear. The Narrator describes its movement as slow and painful, due to the difference in gravity between 
Mars and Earth. He adds that it is difficult to imagine the “strange horror” of a Martian’s appearance, with a V-shaped mouth, large 
pair of eyes, rounded body and mass of tentacles. The Narrator retreats to a group of trees and tries to watch. The crowd has almost 
entirely dispersed, but he can no longer see what is happening in the pit around the cylinder.
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The characters

The Narrator The main protagonist and sole narrator.  As an 
amateur astronomer, he is one of the first to 
notice a flash from Mars. He is courageous but 

he is occasionally overcome by fear during the 
invasion. He claims to have more first-hand 
knowledge of the Martians than any other living 
human.

The Martians The technologically advanced aliens 
who invade Earth. They are extremely 
combative and relentless in their 

destruction of Earth and humans. Their 
major weapons are heat-ray guns and 
poisonous black vapor.

Henderson A journalist from London. Henderson is the first 
person to believe Ogilvy about what he has seen, 
and he hurries to see for himself. Along with 
Stent and Ogilvy, he is part of the first group to 
approach the Martians.

Oglivy A well-known astronomer and friend of 
the Narrator. He is the first to see fiery 
gas coming from Mars, and he invites 
the Narrator to look at Mars through 
his telescope the next night. Along with 
Stent and Henderson, he is part of the 
first group to approach the Martians

Stent The Astronomer Royal. He leads a group of men 
to try to excavate the cylinder, and along with 
Ogilvy and Henderson, is part of the first group 
to approach the Martians.

The Curate An unnamed man of the cloth and foil 
to the Narrator. His crisis of faith leaves 
him shaken and makes him behave 
in immoral ways. He refuses to accept 
the reality of the dire situation despite 
the concrete evidence that surrounds 
him.



War of the WorldsEnglish

The plot
Book 1

Ch 8
Friday 
Night

Life continues as normal in the region around Horsell Common. Most of the people who were present have 
been killed, and those who escaped are treated as if they are deranged. Since Henderson stopped sending 
updates, the newspaper does not take the story seriously. Anyone else who has tried to approach the pit has 
been incinerated. A military regiment has been activated, however, and several dozen artillerymen deploy on 
the edges of the common to investigate. Just after midnight, a second cylinder streaks across the sky.

Ch 9
The 
Fighting 
Negins

The following day, the artillerymen surround the Martians at the first crash site. The Narrator travels down to 
the bridge and talks to a group of artillerymen who have not seen the Martians yet. They question the 
Narrator about the Martians and then argue amongst themselves about how to deal with them. The Martians 
have not left their pit and seem to be readying for a battle. The Narrator returns home, where he hears 
artillery shells thudding at the second Martian crash site. Explosions and gunfire erupt at the first Martian 
crash site, and several buildings around the Narrator’s home are destroyed. He realizes that the Heat-Ray is 
within range of his home. He grabs his wife and servant, secures a horse and cart from his neighbour, and 
rides toward Leatherhead. The hills and buildings are burning behind him as he rides away.

Ch  10
In the 
Storm

The Narrator travels twelve miles to Leatherhead. He leaves his wife and servant with his cousins and turns 
back toward his home, so that he can return the horse and cart. He sees a third falling star and knows that it 
contains more Martians. Late at night, he nears his home. A hailstorm with lightning has started. The Narrator 
sees two large metal machines rise over the hill. He describes them as a tripod with a large dish at the top. He 
watches them break through lines of trees like a man walks through reeds. The Narrator tries to turn the 
horse cart, but instead it tumbles over, killing the horse. He hides as the two large machines pass near him. 
He finds cover and works his way home in the dark.
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English

Key Words

Colonialism the policy or practice of acquiring full or partial political 
control over another country, occupying it with settlers, 
and exploiting it economically.

Imperialism a policy of extending a country's power and influence 
through colonization, use of military force, or other 
means.

Literary 
heritage

Key texts that define a country's background and are 
seen as key texts worthy of study

Exodus A mass departure of people

Evolution The gradual development of something

Pulsate To expand and contract in regular intervals

Astronomy The branch of science that deals with objects in the sky 
such as planets and stars

Bulk The mass or size of something

Steadfast To not change or waver

Convulse Violent movement of the muscles which causes the 
body to distort

Tumultuous Making an uproar or loud, confused noise

Oppression Prolonged cruel  or unjust treatment or exercise of 
authority

Exploitation To treat someone unfairly to benefit from their work

Motifs

Red It is a colour to warn of danger. The colour 
red and imagery of blood and fire appear 
throughout the novel to reinforce the 
danger coming from the red planet,

Noise 
and 
silence

Wells uses noise and silence in the book to 
set the tone, and the contrasts of noise and 
silence create an eerie mood in key parts of 
the book.
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Themes

The 
Arrogance 
of Humans

Every human character in The War of the Worlds 
displays a level of arrogance that leads to problems 
for them. It never occurs to Ogilvy that the flaming 
gas is cause for alarm because he cannot fathom 
the intelligence of anything that is not human. This 
same belief in human superiority leads people to 
ignore the initial news items and eyewitness 
accounts and to think that the authorities can 
resolve the problem quickly and easily. Despite 
clear evidence that the Martians are technologically 
advanced, highly evolved, and very intelligent, the 
government and people have faith in the strength 
of their military’s weapons.

Evolution 
and 
Natural 
Selection

The book is an homage to Darwin’s theories of 
evolution and natural selection. At the time this 
book was written, Darwin’s On the Origin of 
Species was almost forty years old, but his theories 
were not widely accepted yet. It becomes clear to 
the Narrator that the Martians are further along 
the evolutionary process than humans. Their brains 
are more sophisticated and they wield more 
advanced levels of technology. It is ironic, then, that 
something as small as bacteria takes them out.

Key Quotes

This was the deputation. There had been a hasty consultation, and 
since the Martians were evidently, in spite of their repulsive 
forms, intelligent creatures, it had been resolved to show them, by 
approaching them with signals, that we too were intelligent.

And before we judge them too harshly we must remember what 
ruthless and utter destruction our own species has wrought, not 
only upon animals, such as the vanished bison or dodo, but upon 
its inferior races. The Tasmanians, in spite of their human likeness, 
were entirely swept out of existence… in the space of fifty years.

In the end the red weed succumbed almost as quickly as it had 
spread. A cankering disease, due, it is believed, to the action of 
certain bacteria, presently seized upon it.

no writer… expressed any idea that intelligent life might have 
developed there far, or indeed at all, beyond its earthly level…. 
since Mars is older than our earth… it necessarily follows that it is 
not only more distant from time’s beginning but nearer its end…. 
The immediate pressure of necessity has brightened their 
intellects, enlarged their powers, and hardened their hearts.

Never before in the history of the world had such a mass of 
human beings moved and suffered together…. it was a stampede… 
without order and without a goal, six million people unarmed and 
unprovisioned, driving headlong. It was the beginning of the rout 
of civilization, of the massacre of mankind.
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Poetry

An Address to Potential 
Aliens by John Hegley

The poem consists of several rhetorical questions which makes the reader wonder if 
aliens, if they exist, share similarities to humans.

Many of the examples are from the mundane aspects of life and the common 
experiences of being human.

You laughed and laughed 
and laughed by Gabriel 
Okara

Gabriel Okara's poem consists of 10 stanzas and describes the different interpretations 
of sounds, sights, and dances. The interaction that takes place within the poem is 
commonly thought to be between a white colonialist and an African native.  Okara's 
poem  presents a wiser African intellectual. The poem concludes with the African man 
teaching the White Man of his ignorance and helping him realize that the native beliefs 
of the African are not primitive nor removed from intellectual thought.

A Vision Simon Armitage The poet speaks about town planning and how town planners were asked to draw up 
plans for future sustainable houses. Smaller displays were made that were featured in 
the town halls for the public to see. The poet describes those models complete with 
miniature detail and imagined inhabitants. The poem gives a beautiful description of 
the ideal civic life, subverted by the final revelation that the “Cities like dreams”, which 
these models encapsulate, are “now fully extinct”. The poet tells us how those displays 
were thrown away into the landfill sites and the planner’s dreams never came true.
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How and why was the 
Holocaust possible?

Key People

Key Terms

Key Skills

Interpretation Analyse and evaluate 
different historian's views 
about the same topic.

Source 
Analysis

Use NOP 
Content

Nature: What is the type of 
source?
Origin: Who wrote it? 
When? Where?
Purpose: Why was the 
source made?
Content: What does it tell 
us?

The Holocaust - Key Events

1933
30 January

Hitler appointed Chancellor of Germany.

1933
1 Apri l

Official national boycott of Jewish shops and 
bus inesses. Lasted one day but was poorly supported.

1935
September

Nuremburg Laws - Jews  lost their ci tizenship and 
were no longer allowed to marry Germans.

1936
August

Berlin Olympics led to temporary suspension of the 
persecution of Jewish people in Germany.

1938
9-10 Nov

Kristallnacht - the ‘night of broken glass’, thousands 
of Jewish business and shops were attacked a nd 
synagogues burnt by Nazi Stormtroopers. 100 killed.

1939
September

Jewish ghettos built in around 200 ci ties in Poland 
fol lowing German invasion of the East.

1941
June

Einsatzgruppen killing squads – fol lowing the 
German invasion of the Soviet Union thousands of 
Jewish people were rounded up and murdered.

1942
January

Wannsee Conference – leading Nazi officials meet to 
discuss the 'Final Solution' and formal agreement 
given to speed up the use of death camps.

1945
May

End of WWII in Europe and end of the Holocaust.

Antisemitism Prejudice, discrimination and/or persecution against 
Jewish people.

Collaborator Someone who cooperates or works together on a 
project to help those in charge achieve a certain aim.

Discrimination Different treatment of people because of their 
ethnicity, gender, political or religious beliefs, 
sexuality.

SS 

Einsatzgruppen

‘operational groups’ of German SS mobile 

units which swept through Russia behind the 
German army rounding up and murdering Jewish 
people.

Final Solution Nazi  government term to describe the decision made 
to murder Jewish people using the gas chambers.

Genocide Del iberate and planned attempt to exterminate 
people from a  certain ethnic group in order to 
destroy that group.

Ghetto Segregated area of a ci ty where Jews were forced to 
l ive in overcrowded and unhygienic conditions.

Holocaust Systematic mass murder of Jewish people by the 
Nazi  government and collaborators during WWII.

Persecution Unfair and cruel treatment of individuals or groups 
based on ethnicity, gender, political or religious 
bel iefs, sexuality.

History – Year 9

The Second World War 
provided the context 
and the opportunity for 

mass murder

Why was the Holocaust possible?

There was a 
long history 
of antisemitism that 

the Nazis were able 
to build upon

The Nazi government 
used propaganda to 
indoctrinate citizens to 

justify mass murder

Mass murder of Jews 
was state driven - The 
Nazi government 

passed laws, used 
money and resources in 

order to achieve their 
priority

The Holocaust evolved 
over time – and allowed 
for more radical action 

to occur

Complicity of others – 
ordinary people carried 
out orders or were 

willing to take part

Two key interpretations about the role of Germans in the Holocaust

Browning studied the same group of men in the SS Einsatzgruppen 
and did not dispute they were involved in the killings. However, he 
points out that although some of the men may have been motivated 
by extreme racist beliefs, many had other reasons for acting the way 
they did. The fact that they took part in the killings, however wrong, 
does not necessarily mean that they took part willingly. This means 
i t i s  not correct for Goldhagen to draw conclusions about the German 
people as a whole from how these men acted.

Goldhagen argues that the vast majority of people in Germany had 
come to believe i t was necessary to eliminate Jewish people long 
before Hitler came to power. Goldhagen studied a  group of men in 
the SS Einsatzgruppen and found they participated enthusiastically in 
the ki llings. According to Goldhagen, because these men were 
ordinary Germans, this shows that the majority of Germans would 
have agreed with the murder of the Jewish people.Daniel 

Goldhagen

Christopher 
Browning

Goldhagen argues that 
most German soldiers 
involved in the 

Holocaust were 'willing 
executioners'.

Browing challenges 
Goldhagen's view and 
states that many of the 

German soldiers 
were 'ordinary men' 

who did not necessarily 
agree to the killings nor 
want to be involved.

Heinrich Himmler – Head of 
the SS which oversaw the 
death camps. Key figure 
behind the Holocaust.

Reinhard Heydrich – Chaired 

the infamous Wannsee 
Conference which led to the 
'Final Solution'.
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Holocaust possible?



1960s: A decade of 
revolution?

Boycott Refusal to have dealings with (a person, a store, an organization, 
etc.) usually to express disapproval or to force acceptance of 
certain conditions

Civil Rights Set of rights that are designed to protect individuals from 
unfair treatment; they are therights of individuals to receive 
equal treatment.

Colony A country or area under the full or partial political control of 
another country and occupied by settlers from that country.

Colour bar A social system in which black and other non-white people are 
given access to the same rights and opportunities as white 
people

Discrimination Different treatment of people because of their ethnicity, gender, 
political or religious beliefs, sexuality.

Equality The state of being equal, especially in status, rights, or 
opportunities.

Legalisation To make something that was previously illegal allowed by law.

Liberation To set someone or something free. For example from 
oppression.

Migrants Person who moves from one place to another, especially in order 
to find work or better living conditions.

Revolution A fundamental and sudden change that results in significant 
transformation in a government, system or set of ideas.

History – Year 9 Key Terms

1960s: A decade of revolution - 
Key Events

1960 1961 1962 1963 1964 1965 1966 1967 1968 1969 1970

1961: 
Contraceptive pill 
ava ilable to married 
women on the NHS 
for the fi rst time.

1963: Bristol Bus boycott 
chal lenged the colour bar 
on working on the  Bristol 
Omnibus Company.

1968: Race 
Relations Act made 
i t i l legal to refuse 
housing, jobs or 

publ ic services on 
the basis of race.

1967: Abortion Act 
legalised abortion i f the 
mother was at ri sk or 
the chi ld would have 
serious disabilities.

1968: Dagenham Ford 
Strike at the Ford Motor 
Company factory where 
female sewing machinists 
protested for equal pay.

1965: Race Relations 
Act banned racial 
discrimination in public 
places and made it a  
criminal offence to 
promote racial hatred.

1967: Sexual Offences 
Act decriminalised 
private homosexual 
offences between men 
over 21.

1967: Family Planning 
Act enabled local health 
authorities to provide 
contraceptives for a ll 
women

1968: St. Paul’s Carnival 
organised in Bristol for 
the fi rst time by the 
West Indian 
Development Council.

1962: Cuban Missile 
Crisis USA and Russia on 
the brink of nuclear 
warfare over the 
discovery of nuclear 
warheads in Cuba.

Key individuals/groups

1968 - British Black 
Panthers BBP

1970 - Gay Liberation 
Front GLF

c.1960’s – Women’s 
Liberation 

Movement WLM

1978 - Organisation
of Women of Asian 
and African Descent 

OWAAD

Darcus Howe
BBP

Roy Hackett
Bristol Bus Boycott

Paul Stephenson
Bristol Bus Boycott

Aubrey Walter
GLF

Stella Dadzie
OWAAD





Year 9 Term 5: How can we be sustainable citizens?

Case study: Masdar city

Masdar is a city that was designed and built to be sustainable.

It included:

Using grey water for plants and water features

• The PRT system (electric shuttle buses)

• UV paint and buildings facing north to reduce need for air 

conditioning

• However, Masdar has been nicknamed a ‘ghost town’ due to 

lack of residents.





¿Cuál es tu asignatura         

favorita?

What is your favourite 

subject?
El inglés English

El español Spanish

El francés French

El teatro Drama

El dibujo Art

El deporte P.E.

La informática I.C.T. (Computer Studies)

La música Music

La tecnología D.T.

La geografía Geography

La historía History

La religion R.S. (Religious Studies)

La educación personal y 
social

P.S.H.E (Health and Wellbeing)

Las matemáticas Maths

Las ciencias Science

¿Cuál es tu opinión? What is your opinión?
Es / no es It is/It is not

interesante Interesting

Práctico Practical

Útil  / Ínutil Useful/not useful

Fácil / Difícil Easy/difficult

Aburrido Boring

Emocionante Exciting

Creativo Creative

Importante Important

demasiado Too

muy Very

bastante Quite

Un poco A bit (a little)

¿Qué llevas? What do you wear?
LLevo I wear

Se debe llevar You must wear

Una chaqueta A blazer/jacket

Un jersey A jumper

Una camisa A shirt

Una camiseta A t-shirt

Una corbata A tie

Una falda A skirt

Unos calcetines Socks

Unos pantalones Trousers

Unos zapatos Shoes

Unas medias Tights

Un hiyab Hijab

feo Ugly

bonito Beautiful

(In)cómodo (un)comfortable

caro Expensive

barato cheap

De moda Fashionable

Pasado de moda Old-fashioned

La jornada escolar The school day
Salgo de casa I leave the house

Voy al insti I go to school

Las clases empiezan... Lessons start …

Las clases terminan... Lessons end  …

Dura It lasts

El recreo Breaktime

La hora de comer Lunchtime

Por la mañana The morning

Por la tarde The afternoon

¿Cuáles son las reglas? What are the rules?

Se debe / no se debe You must / You must not

Se puede / no se puede You can / You can not

Hay que You must

Está prohibido It is forbidden to

Escuchar en clase (to) listen in class

Usar el móvil en clase (to) use your phone in class

Llevar joyas (to) wear jewellery

Llevar maquillaje (to) wear make-up

Llevar zapatillas de 
deporte

(to) wear trainers

Dañar las instalaciones (to) damage the facilities

Ser punctual (to) be on time

Comer chicle (to) chew chewing-gum

Hacer los deberes (to) do homework

¿Qué quieres hacer en 
el futuro?

What do you want to do in the
future?

Voy a I  am going
Me gustaría / Quiero I  would like / I  want
Aprobar mis exámenes To pass my exams
Sacar buenas notas To get good results
Hacer un aprendizaje To do an apprenticeship
Buscar trabajo To search for a  job
Trabajar como voluntario To do voluntary work
Viajar por el mundo To travel  the world
Tener hijos To have children
Casarme To marry
Aprender a conducir To learn to drive
Médico/a     Veterinario A doctor/a vet
Profesor(a) Abogado/a A teacher/a lawyer
Mecánico      Fontanero A mechanic/a plumber
Bombero A fi refighter
Peluquero A hairdresser

Languages 9.3 My school – Spanish Vocab List



School – Subjects, uniform and time
Future plans & jobs

Adjectives describe nouns e.g. a black blazer.

In Spanish, adjectives normally go after the words they are describing e.g. una camisa azul (a blue shirt) and they have to agree with the noun 
they are describing.

Adjectives must agree with the noun (or pronoun) they describe in gender and in number. 

This means that if the noun an adjective describes is feminine, the adjective must be feminine e.g. una chaqueta negra (a black blazer).

If that same noun is also plural, the adjective will be feminine AND plural as well e.g. las medias negras (black tights).

Comparatives – to express more or less than
… es más...adjective...que - is more…adjective…than

… es menos …adjective ....que - is less…adjective… than
… es tan…adjective….como – is as…adjective…as

For example:
El inglés es más interesante que la geografía. (English is more interesting than Geography)
La historia es menos activa que la educación física. (History is less active than PE)
El francés es tan difíil como las matemáticas. (French is as difficult as maths).

The present tense
AR verb ER verb IR verb

yo (I) -o -o -o

tu (you) -as -es -es

él/ella (he/she) -a -e -e

nosotros/as (we) -amos -emos -imos

vosotros/as (you all) -áis -éis - ís

ellos/ellas (they) -an -en -en

The future tense in Spanish
You can talk about the future by using the near future tense.

Use part of the verb IR + a + the infinitive to say what you are going to do.

Este tarde voy a jugar al tenis. This evening I am going to play tennis.
Mañana Paul va a hacer un pastel. Tomorrow Paul is going to make a cake.

You can also use the following phrases with an infinitive to refer to the 
future.
Quiero = I want
Me gustaría = I would like
Quisiera = I would like
Espero = I hope

Languages 
9.3 My school – Spanish 
Knowledge Organiser



¿Cuál es tu festival 
favorito?

What is your favourite 
festival

Mi festival favorito es… My favourite festival is..

La Navidad Christmas

La Nochebuena Christmas Eve

La Nochevieja New Year’s Eve

El día de año nuevo New Year’s Day

El día de los Reyes Magos Three Wise Men Day

La Semana Santa Easter / Holy Week

Las hogueras The bonfires 

La feria de abril The  April fair

Día de muertos The day of deaths

El cumpleaños Birthday

El carnaval Carnival

La feria Fair

El día de la madre Mother’s day

El día del padre Father’s day

El día festivo Bank Holiday

El encierro The bull running

Las fallas Fallas

Els castells Human towers

La Tomatina Tomato festival

¿Qué hacemos para celebrar? What do we do to celebrate?

Me levanto I  get up

Me ducho I  shower

Me visto I  get dressed

Recibo regalos I  receive presents

Soplo velas I  blow candles

Monto el árbol de Navidad I  put up the Christmas tree

Compro ropa nueva I  buy new clothes

Voy a la iglesia
Voy a la mezquita
Voy a la plaza
Voy a casa de…

I  go to church
I  go to the mosque
I  go to the square
I  go to …’s  house

… llega … arrives

Comemos… We eat…

Ayunamos We fast

Jugamos a juegos de mesa We play table games

Celebramos We celebrate

Lo paso muy bien I  have a good time

Me acuesto I  go to bed

Voy a dormir I  go to s leep ¿Qué pasa en la Tomatina? What happens in the tomato
festival?

La gente People

Lanza tomates Throw tomatoes

Aplasta tomates Squish tomatoes

Se ensucia Gets dirty

Tiene lugar en Buñol Takes place in Buñol

La batalla The battle

El caos Chaos 

¿Qué pasa en los encierros / 
las corridas de toros ?

What happens in the bull 
running / bull fighting?

San Fermín A bul l running festival held
in Pamplona every July

Los toros The bulls

Las calles The streets

Correr To run

Las corridas de toros Bul lfighting

Los encierros Bul l running 

La plaza de toros The bullring

¿Qué pasa en las Fallas? What happens in Fallas?

Fallas A festival held in Valencia 
every March

La hoguera The bonfire

El cartón Cardboard

Las fallas Sculptures made of
cardboard

Los fuegos artificiales Fireworks

Los petardos Firecrackers

Las bandas de música Music bands

¿Cómo es? How is i t like?

Emocionante Exci ting

Conmovedor Moving

Divertido Fun

Insoportable Unbearable

Impactante Striking
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United States

El lenguaje de todos los días Everyday language

¡Hola! Hel lo

Buenos días Good morning

Buenas tardes Good afternoon

Buenas noches Good night

¿Cómo te llamas? What’s your name?

Me llamo… My name is…

¡Adiós! Goodbye

Hasta luego / hasta la vista See you later

Por favor Please

Gracias Thank you

Muchas gracias Thanks a  lot

De nada You are welcome

Perdone / Perdón Excuse me / Apologies

Lo siento I ’m sorry

¿Habla inglés? Do you speak English?

Hablo un poco de español I  speak a bit of Spanish

No entiendo I  do not understand

¿Dónde hay un buen 

restaurante?

Where is a  good

restaurant?
¿Dónde está el centro / la 
playa?

Where is the centre / the
beach?

Me he perdido I  am lost

Busco un hotel / un hospital 
/ un banco

I  am looking for a  hotel / 
hospital / bank

Busco la estación / el 
aeropuerto / la parada de 
bus

I  am looking for the station
/ a i rport/ bus s top

¿Me podría sacar una foto? Could you take a picture?

¡Cuidado! Be careful!

¡Vamos! Let’s go!

La geografía Geography

El país The country

La región / la comunidad The region

La ciudad The ci ty

El pueblo The town/ village

La costa The coast

Las islas The islands

El interior The inland regions

La historia History
Castellano / Español Spanish language

La Reconquista Period oftime when the
Chris tian kingdoms
“reconquered” the península 
from the Muslims (Moors).

Moros Moors  – Mus lim inhabitants of 
modern-day Spain in 

Conquistadores Conquerors of American 
terri tories in the 16th century

La Colonización Colonisation of the Americas

La Guerra Civil Española The Spanish Civil war between
1936 and 1939

La Dictadura fascista The fascist dictatorship in 
Spain between 1939 and 1975

La Transición Transition into democracy

after the dictatorship
La monarquía parlamentaria The current political system in 

Spain: a parliamentary
monarchy, l ike in the UK
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3 Time frames

The preterite tense of regular verbs is formed on an infinitive stem with the following endings:

Ser / Ir (To be /to go)

fui (I was / I went) 
Fuiste ( You were / You went)
Fue (he/she was // he /she went)
Fuimos (we were / we went)
Fuisteis (you all were / you all went)
Fueron (they were /they went)

Infinitive: hablar comer vivir

Stem: habl- com- viv-

Yo (I)
Tú (you)
él/ella/usted (he/she/you)
Nosotros (We)
Vosotros (You all)
ellos/ustedes (They/ you all)

hablé
hablaste
habló
hablamos
hablasteis
hablaron

comí
comiste
comió
comimos
comisteis
comieron

viví
viviste
vivió
vivimos
vivisteis
vivieron

The future tense of regular verbs is formed adding the 
endings e,as,a emos, eis, an to the infinitive.
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Quelle est ta matière 
préférée?

What is your favourite 
subject?

L’anglais English

L’espagnol Spanish

Le français / les langues French / languages

Le théâtre Drama

Le dessin Art

Le sport (L’EPS) P.E.

L’informatique I.C.T. (Computer Studies)

La musique Music

La technologie D.T.

La géographie Geography

L’histoire History

La religion R.S. (Religious Studies)

L’éducation civique P.S.H.E (Health and Wellbeing)

Les mathématiques Maths

Les sciences Science

Qu’est-ce que tu en penses? What do you think of it?
C’est/Ce n’est pas It is/It is not

Intéressant (e) Interesting

Pratique Practical

Utile/inutile Useful/not useful

Facile/Difficile Easy/difficult

Ennuyeux (se) /barbant (e) Boring

Passionnant (e) Exciting

Créatif (ve) Creative

Important (e) Important

Trop Too

Très Very

Assez Quite

Un peu A bit (a little)

du tout At all

Comment est ton 
uniforme scolaire?

What is your school
uniform like?

Je porte I wear

Il faut porter You must wear

Une veste/ un blazer A blazer/jacket

Un pull A jumper

Une chemise A shirt

Un t-shirt A t-shirt

Une cravate A tie

Une jupe A skirt

Des chaussettes Socks

Un pantalon Trousers

Des chaussures Shoes

Un collant Tights

Un hijab Hijab

Moche Ugly

Beau/belle Beautiful

(In)confortable (un)comfortable

Cher Expensive

Pas cher/bon marché Not expensive/cheap

À la mode Fashionable

Démodé(e) Old-fashioned

La journée scolaire The school day
Je quitte la maison I leave the house

Je vais au collège I go to school

Les cours commencent à Lessons start at 

Les cours terminent à Lessons end at 

Ça dure It lasts

La récréation Breaktime

L’heure du déjeuner Lunchtime

Le matin The morning

L’après-midi The afternoon

Le soir The evening

Un élève A pupil

Quelles sont les règles? What are the rules?

On doit / On ne doit pas You must / You must not

On peut / On ne peut pas You can / You can not

Il faut You must

Il est interdit de/d’ It is forbidden to

Écouter en classe (to) listen in class

Utiliser son portable en 

classe

(to) use your phone in class

Porter des bijoux (to) wear jewellery

Porter du maquillage (to) wear make-up

Porter des baskets (to) wear trainers

Manquer les cours (to) miss lessons

Être à l’heure (to) be on time

Mâcher du chewing-gum (to) chew chewing-gum

Faire ses devoirs (to) do homework

Qu’est-ce que tu voudrais faire 
dans le futur?

What would you like to do in the
future?

Je vais I  am going
Je voudrais/J’aimerais I  would like
Réussir mes examens To pass my exams
Recevoir des bonnes notes To get good results
Faire un apprentissage To do an apprenticeship
Chercher du travail To search for a  job
Faire du bénévolat To do voluntary work
Voyager autour du monde To travel  the world
Avoir des enfants To have children
me marier To marry
Apprendre à conduire To learn to drive
Devenir To become
Médecin/Veterinaire A doctor/a vet
Professeur/Avocat(e) A teacher/a lawyer
Mécanicien(ne)/Plombier(ière) A mechanic/a plumber
Pompier (ière) A fi refighter
Coiffeur(euse) A hairdresser
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School – Subjects, uniform and time
Future plans & jobs

Adjectives describe nouns e.g., a black blazer.

In French, adjectives normally go after the words they are describing e.g., une chemise bleue (a blue shirt) and they must agree with the noun 
they are describing.

Adjectives must agree with the noun (or pronoun) they describe in gender and in number. 

This means that if the noun an adjective describes is feminine, the adjective must be feminine e.g., une veste noire (a black blazer).

If that same noun is also plural, the adjective will be feminine AND plural as well e.g., les chaussettes noires (black socks).

Comparatives – to express more or less than
… est plus  + adjective + que - is more…adjective…than

… est moins + adjective + que - is less…adjective… than
… est aussi + adjective + que – is as…adjective…as

For example:
L’anglais est plus intéressant que la géographie. (English is more interesting than Geography)
L’histoire est moins active que l’E.P.S. (History is less active than PE)
Le français est aussi difficile que les maths.  (French is as difficult as maths).

The present tense
ER verb IR verb RE verb

Je (I) -e -is -s

tu (you) -es -is -s

Il/Elle/On 
(he/she/one)

e -it -

Nous (we) -ons -issons -ons

Vous (you all) -ez -issez - ez

Ils /Elles (they) -ent -issent -ent

The future tense in French
You can talk about the future by using the near future tense.
Use part of the verb ALLER and the infinitive to say what you are going to do. 

Ce soir, je vais jouer au tennis. This evening I am going to play tennis. 
Demain, Paul va faire un gâteau. Tomorrow Paul is going to make a cake.

You can also use the following phrases with an infinitive to refer to the future.
Je veux= I want
Je voudrais = I would like
J’aimerais = I would like
J’espère = I hope
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Future Tense Verbs
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Verbs and the present tense in French 
The infinitive
When you look up a verb in the dictionary, you find its original, unchanged form 
which is called the infinitive (regarder, manger, boire, finir, jouer, avoir, être, etc.). 
The infinitive ends in –er, -ir or –re. 

Forming the present tense in French
Take off the last 2 letters of the infinitive (–er, -ir or –re) and add the following 
endings depending on the pronoun:

ER verb IR verb RE verb

je -e -is -s

tu -es -is -s

il / elle/ on -e -it /

nous -ons -issons -ons

vous -ez -issez -ez

ils/elles -ent -issent -ent 

Verbs and the near future tense in French 
You can talk about the future by using the near future tense (le future proche). Use 
part of the verb ALLER followed by the infinitive to say what you are going to do. 

Ce soir je vais jouer au tennis. Tonight I am going to play tennis. 
Demain Paul va faire un gateau. Tomorrow Paul is going to make a cake. 

ALLER  

Je vais I am going 

Tu vas You are going 

Il /elle /on   va He /she/one  is going 

Nous allons We are going 

Vous allez You (lot) are going 

Ils /elles vont They are going 

Verbs and the past tense in French 
You can talk about the past by using the perfect tense (le passé composé). 
The perfect tense has 2 parts: 
•The  auxiliary (avoir or être) – use être with Mrs Vandertramp verbs 
•The past participle (must agree in number and gender for Mrs Vandertramp verbs )
To form the past participle, take off the infinitive endings (–er, -ir or –re) and add –é, - 
i or –u. 
J’ai acheté des baskets au centre commercial. I have bought trainers at the shopping 
mall. 
Hier il a joué au foot dans le parc. Yesterday he played football in the park. 
Hier elle est allée au cinema  - Yesterday she went to the cinema  

AVOIR                  auxiliary                     ÊTRE

Avoir Être

J’ai Je suis

Tu as Tu es

Il /elle a Il /elle est

Nous avons Nous sommes

Vous avez Vous êtes

Ils /elles ont Ils /elles sont
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Solder iron
Vacuum former

Computer Aided Design- 2D design-

Advantages of CAD

Increased accuracy of design compared to hand drawings.

Designs can be saved & edited for mistakes/ changes easily.

Can be exported to different formats for manufacture e.g DXF & 
STL.

Designs can be tested virtually instead of physically modelled.

Laser cutter

Resistant MaterialsDT 



Food Employability Skills – What do you need to get a job in the Food Industry?

Carbohydrates

Listening

Carbohydrates fall 
into 3 categories:

• Starchy

• Sugars

• Fibre (non-starch)

Allergy What this means Foods to avoid Alternatives

Coeliac
Allergy to wheat/gluten. This means that eating gluten 

triggers an immune reaction which damages the lining of
the small intestine.

Foods made with flour cannot be eaten 
Including cakes, biscuits, pasta and bread.

Gluten free flour or flours made from other
ingredients like rice, soya etc.

Nut allergy
Can cause anaphylactic shock where the throat swells 

until a person cannot breathe. They need to be treated
with adrenalin.

Any nut-based products - Some people 
are allergic to some nuts but not others.

You need to check packets to ensure all
ingredients

are free from traces of nuts.

Fish and seafood
Can cause an increase in severe asthma. Itching of the 

mouth, skin reactions, and anaphylaxis causing swelling 
and possible death.

Any sea food, some everyday fish, and
fish supplements

Use other meats and avoid any oils that may
contain fish.

Egg allergy
Eggs have two allergenic parts, the yolk and the white. 
They can cause anaphylactic shock, skin reactions and

upset stomach.

Any foods containing eggs including; ice 
cream, cakes, battered foods etc.

Egg replacer.

Lactose intolerance

The body is unable to digest lactose, a type of sugar mainly 
found in milk and dairy products. Symptoms commonly 
include skin reactions, Allergic conjunctivitis, nausea,

abdominal pain, vomiting, or diarrhoea.

Any dairy products containing lactose 
Including cheeses, creams, butter, milks etc.

Lactose free milks and dairy products.

Speaking Problem Solving Creativity Staying Positive Aiming High Leadership Teamwork

Starchy Carbs Include • Bread

• Pasta

• Rice

• Cereals

• Oats

• Grains

Sugary Carbs Include: • Frui ts
• Soft drinks

• Sweets

Fibrous Carbs Include: • Vegetables

• Beans

• Desserts

• Sweet 
potatoes

• Some
 cereals

• Whole
 gra ins

Food TechDT 



Being Healthy 

Staying healthy isn’t just about 
maintaining the correct weight.

It is therefore possible to be the correct weight and unhealthy. 
Why? Because to be healthy we need the right combination of nutrients. 

The easiest way to do this is to eat a wide variety of different foods from the Eatwell Guide
and to understand which foods supply which nutrients and why we need them.

When choosing dishes and planning healthy foods the cooking method is important as it
can turn a healthy food into a less healthy food.

Potatoes are a good choice of food to consider when understanding how the method of
cooking can affect health as they can be cooked in so many ways.

Adding fat to help to cook food adds calories and excessive calories can lead to weight gain.
If a saturated fat (butter, lard, ghee, goose fat) is used then this can lead to high cholesterol
which is l inked to coronary heart disease. If an unsaturated fat (olive oil, rapeseed, vegetable
or sunflower oil) is used this is better for our health but stil l  high in calories.

For example: Boiled potatoes  = 83 kcals per 100g
Baked potatoes  = 87 Kcals per 100g
Chips  = 255 Kcals per 100g (more if they are fries)
Crisps  = 532 Kcals per 100g

Food TechDT 
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